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IRTRODUCTIOR INTRODUCTION

Videos and
downloadables

are available &t
Scholastic.com/
FluencyResourees.

“Once you learn to read, you will be forever free”
—Fredarick Douglass

It was cne of those years. Beth Thomas, a very dedicated third-grade teacher, knew she had
her work cut out for her, Of the 24 students in her class, over half struggled with reading,
Although nearly all students were proficient at word decoding, thanks to a new approach
to phonics instruction that seemed to be working well, most of the strugglers did it in a
slow and monotone manner. They expressed little joy or confidence in their reading as they
labored from one word to another. To make matters worse, these students also struggled in

“»

comprehending what they read. When asked to retell a passage just read, for example, few :
could offer more than a few facts from the passage. :
From previous professional development presentations that she had attended and her own o
professional reading, Beth knew that a lack of reading fluency was likely the problem. Even E
some of her good readers seemed to exhibit difficulties in fluency. So she decided that P
fluency instruction was just what her students needed in the coming year. -
At the same time, Beth was not comfortable with the “speed read” approaches to fluency
instruction that were in vogue at the time. Timed readings that required students to practice =
a short passage repeatedly for the primary purpase of reaching a prescribed reading speed A
were less-than-authentic reacding activities. Were there other more authentic ways to provide ~
fluency instruction that her students would find engaging and effective? F 3
Farturately for Beth, she began to think about the true nature of fluent speech and fluent -
reading. It's not speaking or reading fast; rather, fluency is speaking and reading with £
expression that reflects and adds to the meaning of the oral or written message. Beth began "
looking for texts and activities that lent themselves to expressive oral reading. She found A
noetry, songs, scripts, famous speeches, and other such texts that beg for expressive reading. -
And, she found ways for her students to perform these texts in real ways—poetry coffee Fe
houses, Readers’ Theater festivals, classroom sing-atongs, and so forth, Her students began -
to beg to do more and more fluency work. It was the one of the best parts of the school A
day. Moreover, the authentic reading practice scenarios that Beth created led to significant -
improvements in her students’ fluency and overall reading achievement in a matter of weeks! A
Beth is a believer in the importance of fluency and authentic fluency instruction. -
Teachers across the country face Beth's predicament all the time. Reading fluency is a critical i

goal for reading success. Yet, the approaches for teaching fluent reading are often divorced
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from real reading. Teachers are looking for approaches that go beyond increasing students’
speed. This book is aimed at providing you, a dedicated and knowledgeable teacher, with
smart alternatives.

Fluency is the ability to read with Expression, Automatic word recognition, Rhythm and
phrasing, and Smaothness (EARS). Fluency has traditionally been neglected in reading
pregrams (Allington, 1983), and when it has been embraced, it is often misunderstood
(Rasinski, 2006, 2012). So having a good grasp of reading fluency is certainly an appropriate
place to start,

We often think of the act of reading as invelving two major competencies: word decoding
(phonics) and comprehension. Fluency is, in a sense, a critical link between those two
competencies (Rasinski, 2010). Fluency itself is made up of two subcomponents: word
recognition automaticity and prosody, or expressive reading.

Automatic and Smooth Word Recognition

Automaticity and smoothness in word recognition is critical because it minimizes the
cognitive energy needed to recognize many words, thus ena bling the reader to focus on the
more important task of comprehending the text. While reading this paragraph, you are likely
exhibiting word recognition automaticity. As you read, you can accurately decode the words.
In fact, most of the words you are encountering you are recognizing instantly and holistically,
without applying any phonic analyses. Most of the words we encounter as proficient adult
readers are read this way-—as sight words we recognize automatically.

Beth's struggling readers were able to decode words accurately, but not automatically,
They had to use their phonics skills to analyze many of the words they encountered, This
resulted in two outcomes. First, their reading was excessively slow because of the phonic
analyses required of so many of the words they encountered. Second, because they had

to invest so much cognitive energy into the decoding task, comprehension was impaired.
Word recognition automaticity s critical for proficient reading. Research has demonstrated
a robust correlation between word recognition automaticity and reading comprehension
(Rasinski, Reutzel, Chard, & Linan-Thompson, 2011),

Expression and Rhythm

The second subcomponent of fluency, which is often overlooked, is prosedy-——or expressive
reading with appropriate rhythm and phrasing that reflect the meaning of the text.

Prosodic reading is fluency’s link to comprehension. In order for readers to read a passage
with good expression and rhythm, they have to be comprehending the meaning of the
passage. And, conversely, reading with appropriate expression and rhythm enhances readers’
comprehension of the passage’s meaning (as well as the comprehension of anyone listening
to the reading).

Because silent reading proficiency is often viewed as the gold standard for reading
instruction over oral reading proficiency, or more precisely, expressive oral reading
proficiency, it is sometimes overlooked by curriculum developers.

IETRODUCTION
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The Vocabulary of Fluency

Fluency: The ability to read with Expression, Automatic word recognition, Rhythm and

phrasing, and Smogthress.

Prosedy

Expressicn usad in reading that reflects and
expands on the meaning of the text.

Intonation

Fluctuation of voice in the strength of pitch
and volume to match the meaning of
the text.

Tone

Reading to show an emotion or feeling,

Monotene

Having single or unvaried tone in a way that
expression doesn't match the meaning of
the text.

- Bfress

Emphasis on particular words or phrases as
one would do in conversational speech.

Automaticity

The ability of a reader to recognize/decode
words in text accurately and effortlessly or
automatically.

Pacefflate

The pace or speed &t which the reader can
move through the text. Pacing is a good way
o assess automaticity,

WPH

Words Correct Per Minute—the rate or pace
at which a student reads,

Phrasing/
Chunking

Reading in meaningful phrases or word
chunks instead of word by word.

- Pausing

Using punctuation as a guide to when to
pause while reading. -~

bcocuracy

The ability to accurately recognize or decode
words regardless of rate.

Self-correct

The ability of a reader to recognize an error in
her/his reading and fix/repair it.
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The research of the past twe decades demonstrates quite clearly a robust correlation
between expressive aral reading and sitent reading comprehension (Rasinski, Reutzel, Chard,
& Linan-Thompson, 2011). That is, stuclents who read orally with good expression are more
tikely to comprehend deeply when reading silently.

5o we see fluency as this critical bridge between word recognition and comprehension.

if students are unable to develop that bridge, they will likely have difficulty in achieving
necessary levels of comprehension when reading.

Furthermore, a number of studies have found strong connections between reading fluency
and general measures of reading achievement, including comprehension (Chard, Vaughn,

& Tyler, 2002; Kuhn & Stahl, 2003; Kuhn, Schwanenflugel, & Meisinger, 2010; National

Reading Panel, 2000; Rasinski, 2010; Rasinski, Reutzel, Chard, & Linan-Thompsen, 2011).
Moreover, these and other studies have documented the power of reading fluency in primary,
intermediate, middle school, and high school students (e.g., Rasinski, Padak, McKeon, Krug-
Wilfong, Friedauer, & Heirn, 2005; Rasinsk, Rikli, & Johnston, 2009). Higher levels of fluency
are associated with mare proficient reading, while low tevels of fluency peint to lower levels
of reading proficiency.

A growing number of studies have examined the effects of authentic fluency instruction. By

“authentic,” we mean real reading of real texts for real purposes, to communicate meaning.

We contrast authentic fluency instruction with programs that tend to require readers to
increase their reading speed. The studies of authentic fluency instruction confirm that the
type of instruction we describe in this book not only leads to improved fluency, but also
to higher levels of reading proficiency, including comprehension, and also greater levels of
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interest and motivation for reading for all readers (Rasinski, 2010, 2012), especially those
whe are experiencing difficulty (Rasinski, 2017).

Despite the recognition of fluency’s importance, many students struggle with it. A study

of elementary students identified as experiencing difficulty in reading and recommended
for intervention found that fluency was their greatest challenge (Rasinski & Padak, 1998).
Another study of elementary students who performed pooriy on a state-mandated reading
proficiency test found that 75 to 90 percent of the students exhibited significant difficulties
in one or more aspects of reading fluency (Duke, Pressiey, & Hilden, 2004; Valencia & Buly,
2004). And, difficulties are not limited to younger students, If fluency concerns are not
addressed early, during the foundational years, it is likely that those concerns will find their
way into the middle school and high school grades. indeed, several studies have found

that fluency is associated with reading achievement beyond the elementary grades {Paige,
Rasinski, & Magpuri-Lavell, 2012; Paige, Rasinski, Magpuri-Lavell, & Smith, 2014; Rasinski,
Padak, McKeon, Krug-Wilfong, Friedauer, & Heim, 2005). Furthermore, because fluency is a
foundational competency, difficulties in fluency can also lead to difficulties in content areas
that rely heavily on reading.

Given the importance of fluency and the fact that fluency difficulties are widespread among
students of all ages, effective fluency instruction and intervention are essential to improving
the overal! reading achievement of those students, as well as their achievement in the
content areas. That is what this hook is all about.

Over the past several years, much attention has been focused on learning standards for
reading success—the Common Core State Standards for the English Language Arts {National
Gavernors Association and Council of Chief State School Officers, 2016), as weil as standards
developed by individual states and local schocl districts. Most standards documents

suggest that higher and more sophisticated levels of reading are built on a solid foundation
of reading fluency. Without a solid foundation, a building cannot stand; without a solid
foundation in reading fluency, other reading competencies, such as comprehension and close
reading, cannot develop. It is critical, then, that we help all our students so they may move
on te higher levels of reading achievement,

But it's not just the standards that tell us that reading fluency is important. A number of
scientifically-based studies have demonstrated that fluency instruction leads to overall
improvernent in fluency and comprehension for students in the elementary, middle, and
secondary grades (Rasinski, Reutzel, Chard, & Linan-Thompson, 2011), especially for students
who struggle in reading (Stevens, Walter, & Vaughn, 2017).

DOODDDIPI>OIODIO O
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If reading fluency is the foundation for reading success, what instructional building blocks
can we use to lay that foundation? We identify several major approaches to building fluency
that you can use to move students to more fluent reading. All the activities in this book
incorporate one or mere of these building blocks. (For @ more complete discussion of these
approaches, see The Fluent Reader, Second Edition [Rasinski, 2010]).

Modeled Fluent Reading

If we want students to move toward fluency in reading, we have to give them a sense of what
fluency is. The best way to do that is for them to hear fluent reading often. We need to read
to studenis regularly. Moreover, we should take time to discuss why our reading is fluent and
how fluent reading makes it easier for listeners to understand and enjoy the reading,

Supportive or Assisted Reading

Simply listening to a fluent reader will not make @ student a fluent reader. They need to
engage in fluent reading themselves. However, not ail students can read a text fluently on
their cwn—some need support and assistance. Suppartive or assisted reading simply means
that a student reads a passage while listening to a reading of the same passage.

Supportive or assisted reading can take a variety of forms. Students may read chorally as part
of a group. Or they may read with a more fluent partner such as a teacher, parent, classroom
aide, older student, or even a classmate. Something special happens when a less fluent
reader reads a text the best he or she can and simultaneously hears a more fluent reading

of the same text: a movement toward more fluent and meaningful reading. Researcher Keith
Topping found that regular assisted (paired) reading could accelerate a student’s overall
reading progress by a factor of three or more, That is, students who previously were making

a half-month’s progress in reading for every month of instruction could be expected to make
one-and-a-half-manths’ progress when assisted reading was included in the curriculum
(Topping, 1987a, 1987k, 1989).

The student does not aiways have to read with another person. He or she can read a text
while simultaneously listening to a prerecorded version of the same text. We call this audio-
assisted reading, and the recording can be an audio file {e.g., an MP3 file) stored on your

11
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computer or other device. As with other forms of supportive or assisted reading, the research
into audio-assisted reading points to improvements in students’ fluency and overall reading
proficiency (Rasinski, 2010; Rasinski, Reutzei, Chard, & Linan-Thompson, 2011).

Reading Practice: Wide Reading

Becoming fluent at anything, from walking to reading, requires practice. For most students
(and adults), wide reading is the most common form of practice that leads to growth

{Kuhn, et al., 2006). Wide reading simply means reading a text once, perhaps discussing it
and/or doing some extension activity related to it, and then moving on to a new text—in
other words, reading one text after another. This form of authentic reading practice is
important because we want students to read as much as possible in order to develop critical

competencies,

Reading Practice: Repeated Reading

For students who struggle to attain fluency, wide reading is not enough. These students need
to read one text a few times until they are able to achieve fluency. In other words, they need
repeated reading. A more common name often associated with repeated reading is rehearsal.
interestingly, the Comman Core State Standards refer to repeated reading as close reading,

Research has demenstrated that each time students read a text, their reading improves

on many fronts: word recognition, accuracy, automaticity, expression, and comprehension
(Dowhower, 19%4; Samuels, 1979). More importantly, when they move on to a brand-new text
to read, their gains "stick.” In other words, the benefit from practicing one passage repeatedly
carries over to passages they’ve never before read.

The key to successful repeated reading Is making it authentic (Rasinski, 2012). In many
current programs for and approaches to developing fluency, students are asked to read a text
repeatedly until they achieve a specified reading speed or rate (since reading rate is a way

to measure one aspect of fluency). But this approach to repeated reading lacks authenticity.
Who in real life repeatedly reads a passage for the purpose of reading it quickly?

We believe that authenticity starts with rehearsal. Any type of performance for an audience,
whether it is giving a speech, reciting a poem, singing a song, or acting in a play, requires
rehearsal. Rehearsal is not about reading guickly, but about communicating with meaning for
the enjoyment of a {istening audience. This Is the type of repeated reading that students will
find not only authentic, but also highly engaging and motivating.

Rhythm and Phrasing

If you think about it, a hallmark characteristic of a less fluent reader is reading in a word-
by-word manner, without concern for meaning making. These readers may be able to read
the words of a text correctly, but the staccato-like delivery minimizes the meaning that is
communicated to the listener. Although we might think of the word as the basic unit of
meaning in a text, it's really in the phrasing where meaning is lodged. What do words such as
the, of, to, and, or if mean by themselves? Not much. But when they become part of a phrase,
their meaning becomes clear. Fluent readers read in meaningful phrases; struggling readers
very often read word-by-word. Helping our {ess fluent readers maove away from word-by-word
reading to more phrased and meaning-filled reading is an important goal for instruction and
well worth the effert (Rasinsk, Yildirim, & Nageldinger, 2011).

D000 o0
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While not all effective fluency activities
are designed or structured the same,
they da share common elements and
characteristics (Rasinski, 2005).

Here are a few:

Quality Texts

Try to find texts that have a good voice

and phrasing and are meant to be read
crally with expressicn. Texts such as poetry,
scripts, and narratives work very well for
developing fluency.

Oral Reading

The text must be read aloud. Fluency
practice should be oral so students can
hear what good reading sounds like, And
keep in mind, authentic practice in oral
reading will not only improve fluency but also silent

reading skills.

Feedback

Students should receive feedback. Semetimes feedback comes from their own observations
as they tap into their metacognitive skills and think about how they sound as they read.
Sometimes feedback comes from you, the class, or a classmate. In either case, students
should evaluate their oral readings. They can use the Student Fluency Evaluation forms at
the back of this book (and available for download at Scholastic.com/FluencyResources) to get
a sense of how they're progressing.

Repetition

For fluency to improve, repeated reading is strongly encouraged. Emphasis should he
aimed primarily at providing practice reading the text with appropriate expression that
reflects its meaning.

Motivation

Most fluency activities are naturally engaging and even fun. Songs, poems, chants, and other
rhythmic texts are ail motivational because there is an element of playfulness to them; they
often beg to be read and performed aloud. And when students read them over and over, they
become successful, which can be motivationzl in and of itself. But for the students to want to
read the text repeatedly, the text should be engaging. It is a good idea to provide students
with an audience of even just one person for their reading who can provide positive feedback.

13
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¢« Improve not only oral reading fluency, but also
silent reading fluency.

* Promote expressive reading.

« Highlight the richness of words in
quality literature,

¢ Increase students’ vocabulary.

* Help students express meaning through nuances
in prosody.

« Improve classroom community and climate.

« Unify all types of learners in a community
experience (English language learners, struggling
students, etc.).

e Increase reading time at school.
« Boost student confidence.

¢ Increase comprehension (paying attention to
punctuation, connotation of words through
expression, etc.).

« Require rehearsal, an authentic form of
repeated readings.

« Lead to improved word recognition accuracy
and automaticity.
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= Using the Multidimensional Fluency Scale

- Understanding reading fluency and understanding students who may require additional
g instruction in fluency require an understanding of how fluency can be measured. As we
. mentioned earlier, fluency is made up of two subcomponents: automaticity and prosody.
4 Within these subcomponents, fluency can be broken down into four steps we call EARS
. (Expression, Automatic word recognition, Rhythen and phrasing, and Smoothness) and
5 then measured using the Multidimensiona! Fluency Scale. Fluency is bast measured hoth
. qualitatively and quantitatively, so all dimensions should be considered.

- We know that fluency isn'’t all about

e speed, but it's a part of it, because Multidimensional Flueney Seale

o slowing down to decode negatively

5 impacts comprehension. Each section

i of EARS is measured by students
. reading one text, and then you choose

&4 the closest match to the choices in the

. Scale. For the "A” in EARS, Automatic

=l Word Recognition, a simple protocal

o for assessing speed, or words per

o minute, can also be used. The basic

. steps are listening to a child read a text

o of 1060 to 200 words at grade level for
- one minute. While the student reads,

o the teacher keeps track of errars and
S counts the words read in one minute

e minus errors. This number is the Oral

. Reading Fluency (ORF) score and is

e reported in Words Correct Per Minute

B (WCPM). Specific details and texts B

. {See full-sized Fluency Scale on page 316. You can &lso download it
i at Scholastic com/FluencyResources)

.
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for assessment can be found in 3-Minute Reading Assessments: Word Recognition, Fluency &

Comprehension (Rasinski & Padak, 2005).

Compare the score against the norms in the table below (Rasinski & Padak, 2005). Students
who generally score within the ranges indicated in the table can be considered to be making
adequate progress in fluency. Students near the lower end or below the ranges indicated in
the table below should be considered for fluency intervention. Students scoring above the
ranges in the table may be reading too quickly to comprehend the text adequately.

Grade " Fall Winter " Spring’
1 _ 20-50 30-90 wepm
2 30-80 50-100 ©70-130
3 50-110 70-120 80~140
4 70-120 80-130 90-140
5 80-130 90-140 100-150
6 90-140 100-150 110-160
7 100-150 110-160 120-170
8 110-160 120-180 130-180

This assessment can be administered regularly {e.g., once per month) to determine if
students are making good progress. You may choose to have students who are reading well

below grade level read a passage that more closely matches their instructional reading level.

However, because the norms in the table are based on students reading material at their

assigned grade level, you will need to use your professional judgment to interpret the scores.

This is a data-based approach for keeping track of reading progress in your classroom.

Scoring the Multidimensional Fluency Scale

In a matter of just a few minutaes, using the Multidimensionat Fluency Scale, you can geta
good sense of how your students are doing in fluency. The scores will range from 4 to 16.
Here are some score ranges to give you a sense of your students’ performance:

Score of &-6: Student is underperforming in fluency levels.

Score of 7-11: Student is approaching grade-level norms of fluency.

Score of 12-16: Student is on or above grade level in fluency.

This boak is designed in a way that you can identify concerns based on the four dimensions
of the Multidimensional Fluency Scale and identify areas where students need instructionat
support and intervention. You can then choose strategies that will help develop those skills
individually, in small greups, or as a class. Many strategies and activities can also be copied

and sent home for parents to help their child one-on-one.
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-
- Despite a growing recognition of the importance of reading fluency in students’ reading
e development, that message is often lost because of how it is typically understood and
— taught (Samuels, 2007; Rasinski, 2012). As mentioned earlier, word recognition automaticity
= is generally measured by reading speed. if readers are able to recognize words in text
- automatically, it follows that they will be able to read at a faster pace and read better than
- readers who can't. This connection between word recognition automaticity and reading
. achievement has led to instructional practices aimed primarily at increasing students’
= reading rate. As such, “fluency instruction” often looks like this:
o « Student reads a passage as guickly as possible.
= Teacher times the student’s reading—how many seconds it takes to read the passage.
- = Student reads the passage a second time, trying to outdc his or her time on the
first reading.
= = Student continues reading the same passage repeatedly until a target reading rate
- is achieved.
2
« The process is repeated with new passages for the student to read.
L While we acknowledge that word recognition automaticity is highly correlated to reading
speed, we do not feel that reading speed improves word recognition automaticity. Rather,
) o, the opposite is often true; as students become more automatic in their word recognition,
two things occur: first, reading speed increases, and second, reading achievement improves.
- Reading speed is the result of automaticity, not the cause. Because of the type of “fluency
instruction” described earlier, you can easily see how students begin to view reading as a
contest in which they try to read as quickly as possible, without regard for comprehending

what they are reading.

Many teachers have become aware of this misconception and, as a result, have dropped
fluency instruction from their reading curriculum. Although we applaud teachers who resist
ill-conceived metheds of instruction, fluency is too Important to ignore,

17
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Another problem with fluency is associated with prosody. Readers who read oratly with good
expression that captures the text's meaning tend aiso to be proficient silent readers. Prosodic
reading is often missing from fluency instruction, as we see it, for three reasons. First, if
fluency instruction is improving reading speed, little emphasis can be placed on prosody.
Indeed, expressive reading suggests that there are places where a reader needs to slow
dawn. And, of course, reading with expression reguires reading at a conversational pace,

not a fast pace.

Second, in maost classrooms today, the goal of the reading curriculum is for students

to become proficient in silent reading. Therefore, oral reacing, by default, receives less
attention, and it follows that prosedy in oral reading receives little to no attention.

s difficult to measure objectively. Assessments are dependent on a teacher’s

¢ of what makes reading expressive. Although we have found
great consistency in how teachers assess prosody, the argument can ke made that how one
teacher assesses prosody in oral reading may be significantly different from the way other
teachers do. if such assessments vary greatly, the reliability and value of the assessment (and

any instruction that may follow) is questionable.

Third, prosody i
or other listener’s judgmen

Richard Allington called fluency “the neglected goal of the reading program” (1983). In many
ways, fluency continues to be not only neglected, but also deeply misunderstood or, at best,
think that is a huge mistake. We dc not advocate using the instructional

ious section, but rather effective, engaging, and authentic

methods described in the prev
methods that build word recagnition automaticity (not speed) and prosodic or expressive
[ { and silent reading strategies

reading. In this book, you will Bind a wealth of motivating cra

ound through our own work to be effective, engaging, and authenticin

ill these strategies promote fluency, they will also help
pose: to comprehend the texts they

marginalized. We

that we have f
promoting reading fluency. Not only w
you create students who use fluency for its intended pur

read {Rasinski, 2010).

The strategies will move your students to more meaningful reading. We hape you will adapt
them to meet the specific needs of your students. We also hope you wili be inspired to use
them as templates or models for your own fluency activities.

Although we present the strategies for use in the classroom or clinic, they can easily be

adapted to be used at home. Indeed, our experience
strategies a great way 10 make reading a part of family life. As you peruse the book, our

greatest hope is that the strategies are just a star

integral, enjoyable, and effective part of your overail reading curriculum.

+as been that many parents find these - L

r € €

(B

ting point for making fluency instruction an. . - SRS
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The strategy sections in each chapter begin w
# need to do to plan for, carry out, and extend instruct
. immediately followed by student work pages that can be photocopied and/or downloaded at
gcholastic.com/FluencyResources. All essential materials are provided!

A Close-Up Look at a Strategy Page

ith a page that spells out clearly everything you
ion. Most of those strategy pages are

g
P agar

4 C Curminis

!Pinpoims the
EARS” skills that
students will
practice and build,

cumulative choral reading

Twinkle, Twinkle, Little 5tar
_ Twinkle, twinkle, little star
. How | wonder what you are
. Up above the world so high
‘.. tike a diamond in the sky
5. Twinkle, twinkle, little star

oS

Lap Wl

&. How | wonder what you are

is simitar to unison and refrain choral reading,

e but the class is divided into groups and each group only reads the lines

assigned. The number of students reading increases as the text progresses.

i other words, one group starts, then another jains In on the next kine or Explains what

Cumulative Choral Reading, the opposite happens: the number of students

passape, then another on the next line or passage, and so forth. With Rewes] L€ SLIBIERY IS Eirid
how to carry it oul,

reading decreases as the text prograsses. Because curnulative choral reading
students must pay attention not only to the whole text, but alsc to the fines
they will read, 1t requires more focus than regular choral reading.

2-8

identifizs the
grades for which the
sirategy is intended.
if necessary, adepl
strategies and texis
for your grade.

5_1p minutes depending on the tength of text

guardien sign and returnitto
was completed

Copy of a Cumulative Charal Reading page projected m dlass for all
studems to view and read {pp. 167-178) By

sthool or home

Practice the text in class, then send a copy home so students can
prattice with an oider sibling, partner, or guardian. Require stu-
dents 1o read it & certain number of times, then have a parent/
lass to check off that the homiework

&

%

Suggests ways Lo enrich
instruction—and build on it

166

Lists the materials
o gather prior i
instruction,

Specifies the
amount of time it
witl tikely take 1o
carry outl
instruction.
Sirotegles range
from auick bursts
of learning 1o ich,
weeklong projects.
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CHAPFIER 1

Begin Early:
Reading Fluency in
the Primary Grades
{and Beyondj

Videos and
downloadables

are available at
Scholastic.com/
FluencyResources,
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CHAPTER 1

ind ends in wisdom.,”

Children become fluent early in life. Babies express meaning in the ways they babble, coo,
and cry. Parents can easily tell what their baby might want or need simply by the tone of his
or her voice or the nature of the cry. Indeed, well before being able to speak conventionally,
children can express themselves fluently to convey meaning. Oral language is, after all, the
foundation of reading—children enter reading as potent language learners.

During kindergarten and first grade, we want their early understandings about fluency to
move with them into conventional reading. As we stated in the introduction, words in print
alone don't just convey meaning; the ways those words are expressed do, too. We can help
young children develop reading fluency in a number of ways, especially by telling them
stories and reading to them. When we do this, we use our voices naturally and expressively to
enhance whatever story we're telling or text we're reading. Children listen to how we phrase
words, use inflection in our voice, and read smoothly and rhythmically. All this is part of being
a good reader, And when children are exposed te it in kindergarten and first grade, it can
have a dramatic effect on how they apply those skills themselves when they begin to decode.

Additionally, when telling staries and reading to children, we should take time to talk with
them about how we use our voice to help convey meaning to develop an awareness of




fluent expressive reading, After modeling fluency for students, we can have the children
read songs, rhymes, poems, patterned texts, and other texts that are easy for them to read
and have features that support fluent reading—texts that are not only effective and joyful
introductions to fluency, but also to reading itself. The brevity, rhythm, rhyme, and in many
cases the melody of song, rhymes, poems, and patterned texts are perfect for our
emerging readers.

In kindergarten and first grade, we want to set the stage for reading fluency of ali texts. This

chapter provides you with easy-to-implement activities and texts for doing just that.

Wordless Piciure Book “Headings” -2
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{and Beyond}

E

Expression

»2\\

A

Antomatic
Word Recognition

"Read aloud” wordless picture books, demonstrating how to create the story
with illustrations and your expressive voice. Discuss with students how you
use your voice to add to the meaning of the story as well as to boost their

B enjoyment of it. Then, have students “read aloud” their own wordless picture
Rhythm books and create the story. Students may naturally “read” with expression.
and Phrasing If they don't, read with them and model expressive reading. Tell them that

such reading is important because it makes the text more meaningful
and satisfying, Students can also create dialogue for the characters, using
expression to match the intended meaning in the story.

&

Smoothness .Worcfless prcture books such as: Cha!k by Bril Thomson Fr'atsam by
_David Wiesner, Fossil by Bill Thomson, Good Night, Gorilla by Peggy. ™
- Rathmann, Pancakes for Breakfast by Tomie dePao[a ‘Re-Zoom by .-~

“stvan Banyai, The Lion and the Mouse by Jerry Pinkney, The Red Book '

Wiesner, Zoom by Istvan Banyal

by Barbara Lehman; Thinderstorm by Arthur 6e1sert Tuesday by David -

K-5

20 minutes

school or home

~in a different mood and voice (e.g., as if excited, asif in a hurry, as .
- if sad). Talk with students about how your mood affected how you
~read the text, g

« After readrng certain ilnes to students ask them to read those '
: émes themselves modelmg the ir.own express on after yours '

« After readlng/tel[mg the story once, try reading it (or & portlon of: :t) -

22
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Provide puppets, or have students create puppets on their own or in
groups, and use them to reteli well-known stories. Then, students practice
and perform a brief puppet show for the class as you work with groups

to demonstrate and develop expressive dialogue. (For example, if they're
performing “The Three Little Pigs,” the student playing the wolf may say
the line, “Little pig, little pig, let me in!” loudly with a growl, just as the
wolf might.)

Prep'rinted pupp_ets, or r_haéerials to make pUppetS

Common familiar stories, easily fa_uhd on _thé _Iﬁterhet,"s'i;ch_'as:j '
“The Little Red Hen" ' B B
“Little Red Riding Hood” -
“The_Thrée Bears” :
“The Three Little Pigs”
« “The Ugly Dchkling”

B L L.

k-2

30 minutes

school or home
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Read aloud picture books
so students hear words
read correctly and learn
what good readers do. In
the process, they become
aware of the importance of
phrasing, expression, and
pacing of a reading. Picking
books in which those skills
can be showcased is key.
See suggestions below.

“For strategles used wrth younger chlldren we have chosen books W|th
‘repeated phrases so children canread along and predict what comes .
next. These include: books such as :

'Frog and Toad series by Arnold Lobel Days W:th Frog and Toad, Frog
and Toad All Year, Frog and Toad Are Friends, Frog end Toad Together =
(Focus on.how to. read dlalogue) ' '

:Dlary of a:; serles by. Doreen Crcnln Diary of a Fly, Diary of a Worm
Diary of a Sprder (Focus on funny antlcs that show emation and
require express«on) :

David sefigs-by. Dawd Shannon No Dawdf Dawd Gets in Troub e, Dawd
_Goes to Schooz' (Focus on usmg punctuat;on to read W|th expressmn)

A[exander series by Jud:th Vforst Afexander and the. Ternb!e Homb[e

- No Good, Very Bad Day; Alexander Who Used to Be Rich Last Sunday::" "

: A exander Who's Not.(Do. You Hear Me? | Mean It1) Going to Move (I—"ocus
on practlcmg readmg wnth arange’ of emotlons) : :

—_—

Pigeon series by Mo Willems: Don‘t Let the Pfgeon Duve the Busf Don t
Let the Pigeon Stay Up Latel, The Pigeon Finds a Hot Dogf The Prgeon

- Has Feelings, Tool, The P;geon Needs a Bathf The Prgeon Wants '
aPuppyl S

ch Yes? and angi Yo? by Chrls Raschka

K-1

©10-30 minutes -

school of home

‘o Echo-read the stor:es with students, asking them to match your

. voice as you read them together.
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Songs are perfect for
developing early fluency in
children because melody
is a form of prosody, or
expression. Furthermore,

when children sing songs E
and, at the same time, have Expression
their eyes on the printed =
lyrics, they are well on
their way to developing all

aspects of fluency. Since

the rhythm, rhyme, and melodies in songs make them easy to learn and A
remember, children will actually begin to recognize and decode lyrics. Astomatic

Word Recognition

&

Introduce students to a song or two every week. Project the lyrics so children

cen easily see them. Sing the song to the children until they grasp the melody
and the words. (You can find instrumentat versions of children’s songs on

YouTube.) Then, over the course of several days, sing the song with students

in various ways (whole class, small group, individually, etc.). Be sure to draw B
children’s attention to each werd in the song by pointing to it. And enjoy! Rhythm
and Phrasing

o

Copy of & childhood song to project for the class and distribute to
each student (pp. 26-30): "Londan Bridge,” “Polly Welly Doodle,”
“Home on the Range,” “My Bonnie Lies Over-the Ocean,”"I've Been
"Working on the Railroad.” (Complete lyrics can be found at g

~wwwkididdies.com/lyrics/allsongs.html)

Smoocthness

K-3 W

15 minutes

schoo! or home

s Once students have mastered a song, wark with them to select indi-
viduai words from the song and put them on a word wall. Then, in
addition to singing the song, have students read the words on the
wall to develop word recognition automaticity.

« Swap out words in a familiar song, or find parodies of it, to keep
it fresh for students and to keep them on their toes when singing
it. Author Alan Katz is an expert at creating parodies of children’s
songs. Here are few of his best-loved books: I'm Still Here in the
Bathtub, Take Me Out of the Bathtub, Where Did They Hide
My Presents?
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